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Abstract 
There are major problems in “education practice” of China’s normal universities: participants can’t understand 
sufficiently the content and purpose of education practice; education practice schools are lack of motivation; and the 
university curriculums are not consistent with education practice and education practice process is to be improved. In 
order to improve the practical effect and promote the practice of normal university education reform, this article 
introduces service-learning theory which has been applied in the United States successfully, and combines it with 
China's teacher education practice characteristics and proposes a new four-in-one model of education practice 
(PCWP), that is, establishing the diversified purposes of service-learning (Purpose), stressing courses of teaching 
skills to carry out the "professional services, service-learning courses"(Courses), encouraging the teacher students to 
full-time practice and teachers in-service to learn at off-site ways (Ways), and following the two iterative process —
"learning - service (actions) - reflection " (Process). It is thus supposed to be of significant meaning for the model 
innovation of practice of teacher education. 
© 2011 Published by Elsevier Ltd. Selection and/or peer-review under responsibility of Harbin University 
of Science and Technology. 
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1. Introduction 
Service-learning theory and practice thrives from early 1990s overseas. It also has drawn some 
attention from scholars in China. But they are confined to the introduction of theories and social practice 
of college students. Very few researches are specialized on normal university students. This article 
proposes a new model of education practice (PCWP) based on the notion of service-learning in American 
higher education in order to improve the practice and the practical effect of China’s normal university 
education. 
2. A Probe into the Problems of the Present China’s Practice of Teacher Education from the 
Perspective of Service-Learning 
2.1. Service-Learning 
The theory of service-learning dates back to the theory of John Dewey’s experience learning 
philosophy which stresses that education is the reconstruction of experience.[1] Students acquire 
knowledge not only through textbook-learning but also through social activities they are involved. It 
advocates learning from experiencing. Service-learning has experienced three periods: voluntary service, 
community service and service-learning. Voluntary service began to thrive from 1850s to 1940s and 
1950s. It is the initial stage of service-learning— program-oriented voluntary service. The core of this 
period is to establish programs and lead the youth into participating in voluntary service oriented to the 
specific contemporary social problems.[2] Community service emphasizes “service” instead of “learning” 
which witnesses a variety of specialized organizations of all grades. However, the limitations are the 
unicity of voluntary service and community service and the single-win result for multi-parties involved in 
service. Relevant laws in service-learning may solve such problems effectively. 
Researchers have different opinions as to the concept of service-learning and stress “service” and 
“learning” variedly. As is reported by an American scholar, Kendall in 1990, there are 147 definitions of 
“service-learning” in literature and so far no universal ones.[3] However there are points which can be 
generalized from those definitions: first, the purpose of win-win for multi-parties involved; second, 
service activities oriented to curriculums; third, active participation of more parties; and fourth, structural 
reflection. That is, service-learning is one way to promote learners’ learning and development with the 
win-win purpose for all participants involved. Learners learn through service activities carefully designed 
and organized in accordance with their curriculums and structural reflection afterwards. Meanwhile, the 
practical needs of communities are satisfied. 
2.2. The Development and Present Situation of the Practice of China’s Teacher Education 
Practice has been stressed by all educationalists home and abroad and many approaches have been 
proposed as well, which forms abundant theoretical foundation and experience for education practice. 
Chinese education practice has experienced the following periods: [4](1)The Beginning of Practice of 
China’s Teacher Education. Ancient educationalists believe that education is a process of perception 
through practice and stress the combination of theory and practice and “the importance of doing” in 
learning. Besides, scholars now and ancient both tend to travel alone or in groups with the philosophy of 
“learning trough traveling”. This notion of “stressing doing” provides a solid theoretical foundation for 
practice of teacher education. (2) The Development of Practice of China’s Teacher Education. Practice of 
China’s Teacher Education developed rapidly after the liberation. The Education Bureau released 
“Regulations on Higher Teacher Education” in July 1952, based on which, Beijing Normal University 
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conducted three major practices of education with the guidance of Soviet experts and achieved great 
success. The following years saw more regulations on practice of education.(3) The Prosperity of Practice 
of China’s Teacher Education. Practice of China’s Teacher Education prospered from 1980s. In this 
period of time, combination of theory and practice was emphasized. The importance of practice and 
especially acquiring education theory through practice was recognized. Building educational skills in 
teacher education became a universal tendency in education innovation and practice of education formed 
one essential ingredient in teacher education and teaching practice. Meanwhile it became a basic of 
approach for the training of teacher students’ proficiency in education and teaching practice and an 
important and effective method in reinforcing teachers’ professional skills.  
Nevertheless,  with the increasing smaller scale of China’s teaching education and the growing 
pressure of employment of teacher students, there are the following problems in the present China’s 
teaching education: distance between the major courses and practice of education, poor serving process in 
the implication of education practice,  participants inadequacy in understanding the content and purpose 
of education practice; lack of motivation of education practice schools, short of prompt and effective 
reflection of all parties engaged, etc.. As a result, no ideal progress in teacher students’ professional skills 
has been achieved. In light of service-learning, these problems mainly lie in participants (teacher 
students), community (education practice schools), service activity and serving process as well. 
2.3. A Probe into the Problems of the Present China’s Practice of Teacher Education from the 
Perspective of Service-Learning 
The above analysis on service-learning and education practice shows their differences: first, China’s 
education practice lacks of win-win purpose for multi-parties while service-learning aims at benefits to all 
the parties: (students, schools, communities and governments) involved systematically; secondly, China’s 
education practice is in short of motivation of all parties, while service-learning attaches importance to 
active participation of multi-parties; thirdly, China’s education practice is not organically designed to 
serve the courses, while service-learning stresses the consistence of service and curriculums; fourthly, 
China’s education practice does not include reflection as an essential part, while structural reflection is 
one major step in service-learning. 
Conclusively, there is distance between the curriculums and practice of education. Practice process is 
to be improved. Participants do not sufficiently understand the content and purpose of education practice. 
Education practice schools need to be more motivated. Participants are also supposed to reflect on their 
practice in education. A new model of education practice for China’s teacher education is to solve the 
problems with the application of service-learning. 
3. A New Model of Education Practice for China’s Teacher Education Based on Service-Learning 
Applying advantages of service-learning process abroad, this article proposes education practice for 
China’s teacher education a new model (PCWP) oriented to the above problems. 
3.1. Setting Multi-Purposes(Purpose-P) 
Goals are the core element in service-learning in which both “service” and “learning” deserve equal 
attention. In order to achieve the goals of win-win for multi-parties, each of them has to participate 
actively.[5] The process of service-learning: setting goals, organization, implication, management and 
insurance requires active participation of each party including schools, students, communities and 
governments. Education practice should not only reach goals of cultivating the subjects—teacher students 
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with teaching skills but meet the interests of all parties involved in practice. For example, practice schools 
should maintain the security of regular teaching affair, and benefit bigger teaching force, higher teaching 
quality and additional hands in teaching and managing as well. Meanwhile, governments and education 
bureaus can perfect and utilize resources of all kinds to promote the development of the society and 
coordinate multi-parties to meet their interests. And subsequently teacher students, practice schools and 
tutors of those schools can be more motivated. 
3.2. Establishing “Professional Services, Service-Learning Courses” (Courses-C) 
Serving activities are indispensable components in service-learning, which should not be confined to 
daily teaching and serving activities of normal universities. Rather, service-learning activities in some 
communities and schools should be designed for professional and applicable curriculums aiming at the 
application of a certain professional knowledge. For instance, when teaching the chapter of “Deans of 
Classes” in Education, give teacher students opportunities to work as assistants of deans of classes in 
middle schools or primary schools; when teaching “Psychology”, ask teacher students to provide 
psychological consolation for middle school or primary school students or just communicate with those 
pupils；when teaching “Modern Skills of Education”, let teacher students cooperate with teachers of 
middle schools or primary schools to work on teaching plans with the advanced information technology 
they have learned at colleges. This way, practice education will achieve win-win purposes: community 
needs are met, participants has learned and applied the knowledge of their core courses and they are 
learned to be more conscious of the needs of community and the society and other people. 
On the other hand, schools have to adjust curriculums in order to unite service with the professional 
knowledge students are supposed to learn. Set courses in light of the professional skills a teacher student 
should master and the special skills local schools under practice require and see to it that curriculums 
established can qualify teacher students with the ability to apply the knowledge they have learned to solve 
practical problems of the virtual schools and even improve the teaching effect of those schools. 
3.3. Establishing “Professional Services, Service-Learning Courses” (Courses-C) 
The ever-changing society and updating professional knowledge and teaching skills require teachers’ 
further study and updating themselves. However, the fact is teaching force is in short in primary schools 
and middle schools. It is impossible for teachers in-service to leave schools to pursue their further study. 
Winter and summer vacation learning not only deprives teachers’ holidays but also proves inefficient. 
Therefore, it is advisable for some teacher students to serve full-time practice in primary and middle 
schools alike.  Teachers are then set free from their teaching tasks to focus on their self-improvement; 
meanwhile, teacher students take their places become motivated to concentrate on teaching practice and 
learn to be responsible. The internship may provide teacher students more contact with teachers in-service 
and pupils in those schools as well. Practice in this model benefits not only teacher students but also 
teachers in-service. They learn from each other and each party wins. 
3.4. Following the Two Iterative Process—“Learning-Service (Actions)-Reflection” (Process-P) 
Practice of education for teacher students can follow the two iterative process —“learning-service 
(actions)-reflection”. On campus-learning, community service and reflection afterwards form a coherent 
process. Reflection, as a very important step in service learning enhances students’ experience and the 
meaning of service activities. They learn from their failures and success of service and analyze them, 
which may guarantee better learning and service. 
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4. Conclusions 
The recent diminishing in teacher education, the worsening in teacher students’ employment and the 
quality of teacher students has drawn increasing attention. “Education practice” of China’s normal 
universities show the following major problems: participants can’t understand sufficiently the content and 
purpose of education practice; education practice schools are lack of motivation; and the university 
curriculums are not consistent with education practice and education practice process is to be improved. 
Service-learning theory which has been carried out in America successfully provides a good solution to 
those problems. In order to improve the practical effect and promote the practice of normal university 
education, a new four-in-one model of education practice (PCWP) is proposed. PCWP means establishing 
the diversified purposes of service-learning (Purpose), stressing courses of teaching skills to carry out the 
“professional services, service-learning courses”(Courses), encouraging teacher students to full-time 
practice and teachers in-service to learn at off-site ways (Ways), and following the two iterative process 
—“learning - service (actions) – reflection” (Process). It is believed significant to the innovation of 
practice model of teacher education. 
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